[image: ] (
Faculty of Letters
Department of English Translation & Interpreting
FRM109
 Teaching Practice
)






TASKS FOR TEACHING PRACTICE










                 



[image: What Should We Be Teaching Young Children? : 13.7: Cosmos And Culture : NPR]









 (
Spring
 202
5
-26
) (
Reflection Tasks
Observation Tasks
Teaching Tasks
Anecdotal Reports
Reflective 
Diaries
)












[bookmark: _heading=h.gjdgxs]


































© 2011-2025 
All Rights Reserved. Design and content prepared by Deniz Şallı-Çopur, Hale Işık-Güler, and Yasemin Tezgiden-Cakcak (Middle East Technical University, Department of Foreign Language Education). Adaptations to the Artvin Çoruh University context by Hakan Yeniçeri, Özlem Erdem Çavdar, Pınar Yaşar Kıran, Serpil Doğan & Ufuk Ataş. 







FRM 109 – Teaching Practice
2025-2026


TABLE OF CONTENTS


REFLECTION TASKS
1. First Day Impressions and Experiences
2. My Teaching Philosophy 1-2 (Before & After the visit) 

OBSERVATON TASKS
1. Getting to Know the Classroom
2. Giving Instructions
3. Formulaic Classroom Language
4. Teacher’s Wait Time
5. Dealing with Disruptive Behavior
6. L1 and L2 Use in the Foreign Language Classroom

TEACHING TASKS
1. Teaching Task 1 (Evaluated by the Mentor Teacher & Course Instructor)
2. Teaching Task 2 (Evaluated by the Mentor Teacher & Course Instructor)

ANECDOTAL REPORTS 
Anecdotal Report 1 
Anecdotal Report 2

REFLECTIVE EMOTION DIARIES 
Reflective Emotion Diary 1
Reflective Emotion Diary 2




	REFLECTION TASK 1:
FIRST DAY IMPRESSIONS & EXPERIENCES



A. Before your visit: 

Please share your expectations about the school in general, and more specifically the environment, atmosphere, attitude of both teachers and students towards you. Focus on your emotions.

	
















































B. After your visit: 

Reflect on your first day impressions and experiences at the school. Please include your feelings and thoughts explaining what made you feel/think in this way.

	






















































	REFLECTION TASK 2
MY TEACHING PHILOSOPHY
Before the visit



Name: 
	
















































	REFLECTION TASK 2
MY TEACHING PHILOSOPHY
After the visit



Name: 
	
















































	 OBSERVATION TASK 1:
GETTING TO KNOW THE CLASSROOM



In this observation task you will be paying very close attention to the students’ and teachers’ behavior in the classroom. Observe the students throughout the lesson and identify the students who are active (that is, who participate in the lesson) and the students who are passive (that is, who are silent). For this, you need to draw the seating arrangement of the classroom you are observing in the box below. Learn and write the names of the students. Using intermittent lines (- - ->), indicate how the teacher walks around in the classroom. 
 (
Active students
: 
*
Silent students
:  
S
Male
:
 
M
Female:
F
Teacher’s route:  
- - ->
)







Example:

		Alp
M
*
	Kıvanç
M
S

	Beste
F
**
	Şebnem
F
S

	Zeynep
F
S
	Mert
M
S

	Derin
F
**
	Doğa
M
S

	Tunç
M
**
	Emre
M
S


	Öykü
F
*
	Cem
M
S

	Arda
M
S
	Efecan
M
*

	Mertcan
M
S
	Lal
F
**

	Yağız
M
S
	Sena
F
S

	Celal
M
*
	Özgür
M
***






	Sıla
F
S
	Tunahan
M
S

	Idil
F
*
	Irmak
F
S

	Özgü
F
S
	Melis
F
S

	Orhun
M
S
	Can
M
*

	Yağmur
F
**
	Ipek
F
*


















TEACHER

Board                                                      Board







Now observe a lesson. Draw the seating arrangement of the classroom you are observing in the box below following the principles exemplified above.

	

























































Answer the following questions after the observation:

	1. Did the seating arrangement or gender distribution lend itself to a particular spread of teacher attention?

	











	2. Emerging patterns:  Was there a group of students that was attended to more or less than the others? Why do you think this happened?

	











	3. What you have learned from this observation: How will this observation and your findings contribute to your future teaching experience? 

	














	OBSERVATION TASK 2
GIVING INSTRUCTIONS



As Nikolic and Cabaj (2000) maintain, “in order for an activity to be effective, students must understand the instructions” (p.119). That is because the activity may misfire no matter how strong it is due to the unclear, complex or incompressible instructions. For that reason, the instructions have a key role as transitions among activities, especially when they require the students to move from one interaction pattern to another (i.e. from individual work to group work) (Wajnryb, 1992).  Hence, the language used in the instructions is highly important and should be carefully chosen depending on the age of the learners, their level of proficiency, familiarity of the task to the students and the complexity of the task.  

It can be observed in different classes that in order to leave no room for misunderstanding the teachers model, dramatize, use body language and voice, draw on the board, repeat, paraphrase or simplify the language of instructions, code-switch to L1, check what students have understood, ask them to repeat the instruction, ask concept questions to emphasize the important parts of the instructions and/or give scripted instructions.


	Please discuss why the class had problems with the following instruction. 

“Ok, everybody, would you, Maria, sit down. Now, what you have to do is, when you, you take this sheet of paper that I’m handing out now and keep it secret, and some of you are ‘A’, it is written at the top, and some are labeled ‘B’. Ok can you see that? Don’t show your paper to anyone and then you have to describe to your partner; sit face to face. Could you move your chairs around and describe what’s on your paper so that your partner can find out what’s different, and you must agree: when you find something, draw it on your paper? Ok. Do you understand? 
                                                                                                                         
(Scrivener, 2005)




As Scrivener (2005) explains, it is difficult for the students to follow such an instruction and complete the activity not because the student cannot do it but because they cannot understand what to do. Although the blame is put on the students for the unsuccessful activities, it is actually the teacher who failed in giving clear, short and comprehensible instructions. Therefore, teachers should (1) record themselves and listen to their own instructions; and (2) pre-plan to include only relevant information, to use clear and simple language and to sequence the instructions in a sensible order. 

	Clear, short and comprehensible instructions

Please look back at the example instruction above in order to: 

1. Identify the essential instruction teacher wants to give
2. Delete unnecessary language
3. Re-write the instruction in the right order
                                                                                                                       
(Scrivener, 2005)





	Improving Instructions
Simplify the following instructions using less confusing language or gestures:

1. “Now, actually, I would really like you, if you could, now stand up, yes everyone, please.”
2. “It is the unit, er, travel, somewhere, it’s near the middle pages 35 and 36, can you find that? Have you got it? No, not that one, the next unit, and take a look at the introduction, read it through quickly, and jot down your answers to the questions at the top of the page over there, above the illustration.” 
3. “Would you like to tell to everyone the answer you were thinking of again because I don’t think they heard it because you spoke so quietly, and I’m sure we’ll all be interested in hearing it, if you could please?”
(Scrivener, 2005)




In addition to the language we use and the simplifications we make, the way we present the instructions in class is also important. The following procedure is common in giving effective instructions (Wajnryb, 1992; Scrivener, 2005): 

i. Grab students’ attention: wait for them to be silent, establish eye contact, have a serious attitude
ii. State the overall nature of the task: use an authoritative tone of voice
iii. Organize the seating, groups, pairs: demonstrate if necessary, use color/letter/number code
iv. Give the instructions: use simple language, short sentences, don’t rush
v. Check the understanding of the instructions: look for concrete evidence of their comprehension
vi. Signal to start: indicate the time, don’t start when they are not ready
vii. Monitor: be there when they need


In the table below, you can see the instructions used by the teacher and the techniques used to check understanding as an example. Discuss what it reflects about the role of the instructions.



	Time
	Teacher’s Instruction
	Technique to clarify or to check understanding
	Student Response/ Activity

	9:01





9:03












9:07







9:09
	-Ok, shall we start?
Right! Today we’ll work in groups. Can you make groups of 4?


-Ok, now each group will have a different paragraph to read. While you are reading, identify the key concepts according to the questions. You have 5 minutes.
-What will I give you to read? What will you do while reading? How many minutes do you have?


-OK! Now, I’m going to assign a number for each group member, don’t forget your number.
1, 2, 3, 4…1, 2, 3, 4… 
1, 2, 3, 4…1, 2, 3, 4…
Ok If you are a 1, put your hand up! If you are a 2, put your hand up. Let me see 3s and 4s. 


-Now, all 1s will make a group here (left front), all 2s will be here (right front), 3s will be there (left back) and 4s, you are there (right back). Now go to join your new groups.

	· Showing 4 with fingers
· Helping the students to form groups

· Give instructions

· Ask questions to repeat the important info to check understanding





The teacher uses hand movements while assigning numbers.








Uses hands to show where they will make their groups 
	The students try to arrange the groups.




The students listen to the teacher. They answer teacher’s check questions.






-The students put their hand up according to their numbers









The students move around the class to find their groups. 
· Where is 1?
·  Are you a 2?




Observe two 40-minute lessons in order to find more about teacher’s instructions and students’ activity. You will be recording not only the teacher’s instructions and the techniques s/he uses to clarify understanding but also student responses/activity. Take care also to indicate instances of problematic instructions.


TEACHER’S INSTRUCTIONS (Lesson 1)
Class: _______		Number of pupils: _________      Topic: __________________

	Time
	Stage of the lesson
	Teacher’s Instruction
	Technique to clarify or to check understanding
	Student Response/ Activity

	
	
	
	
	




TEACHER’S INSTRUCTIONS (Lesson 2)
Class: _______		Number of pupils: _________      Topic: __________________

	Time
	Stage of the lesson
	Teacher’s Instruction
	Technique to clarify or to check understanding
	Student Response/ Activity

	
	
	
	
	



 
	According to your data, keep the answers for the following questions in mind and write the reflection of the lesson you observed. In your reflection, do not summarize your data but use it to make comments on the lesson.

1. In what stages of the lesson did the teacher use instructions to organize an activity? How did the teacher check students’ understanding?
2. Were the teacher’s instructions successful in organizing the activities? Why? Why not?   Explain by referring to examples. State how you would have done it differently.
3. Was the language of instructions relevant to the aim of the lesson and group of students? Why/why not?
4. What do this observation and your findings show about the importance of giving and checking instructions?



References
Nikolic, V. & Cabaj, H. (2000). Am I teaching well?. Toronto: Pippin Publishing Corporation. 
Scrivener, J. (2005). Learning teaching. Oxford: Macmillan Education.
Wajnryb, R. (1992). Classroom observation tasks. United Kingdom: Cambridge University Press.


	OBSERVATION TASK 3
FORMULAIC CLASSROOM LANGUAGE



As anything that teachers plan and do in their classroom work needs to be verbalized, classroom interaction is crucial to the success of any carefully planned teaching unit. Formulaic classroom language is the expressions and utterances a language teacher uses to allow various classroom procedures to happen through speech acts such as commands, requests and suggestions, etc. Wajnryb (1992) refers to it as the “the language of organizing the classroom” labels it “teacher’s meta-language”. This includes managing activities and interactions, getting students to speak in turns or organize their seating, praising-consoling-and-encouraging, starting or finishing a lesson, etc. through some metalinguistic formulaic expressions. The effectiveness of a teaching/learning event is highly dependent on the ways in which teachers form groups, ask questions, set time limits, maintain discipline, etc. 

Examples:

· a teacher directing learners to an exercise in their books (Open your books at page 25, please) 
· checking their understanding of something (All right? Are you ready to start?), 
· using different ways of giving learners their turn: Aliye? / Your turn, Aliye, you try / You say it, Aliye /Come on, Would you like to try Aliye? etc.)

This task aims to have you collect instances of the teacher’s classroom formulaic language in order to consider the relative value that such language has in a learning context. 

Observe your lessons in order to find out more about the type of formulaic classroom language your mentor teacher uses. You can write down Turkish expressions as well. 








Look at some classroom stages and processes during which formulaic language is used. These modal expressions have been mainly adapted from Hughes (1985) and Willis (1985). 

Hughes. G. S. (1985) Handbook of classroom English. Oxford University Press.
Willis, J. (1981). Teaching English through English. Longman


1. The beginning of a lesson
1.a. Greetings
Hi/Good morning/afternoon everybody/everyone/girls/girls and boys/children/class 5-A/friends.
How are you all/are you all well/how are you today/this morning?

1.b. Introducing yourself
I’ll just introduce myself/tell you a bit about myself. / Now let me tell you about me.
My name is _________, spelt ____________ (write it on the board.)
You can call me ________.
And what about you? / Can you introduce yourselves/ your neighbor to me? 

1.c. Beginning a chat
Well, did you have a good/did you enjoy the/ did anyone else do anything interesting during the weekend?
What did you do/Tell me what you did last night/yesterday after school/at the weekend/ in the holidays?
Oh, you’ve got a new shirt on/new hair style/book. It’s very nice/Looks really interesting.

1.d. Taking turns to speak
Let’s hear some others/give somebody else a chance.
Any other ideas? Anyone else? ...How about you, Mehmet?
Just a minute/Wait a second/Not you again ∆ Zeynep. You’ve just said something/let someone else have a turn/ you’ve said a lot today. Yes, Ali? / Go on, Yeşim.

2. Checking attendance
Right/Now/Ok/ Quiet now please. I am going to/I’ll call the roll/ tale the register/ call your names/ see if you are all/everyone is here. 
Let’s see who’s absent/ if everyone is here/ if anyone is away. / Is anyone absent? / Everyone here?
Does anyone know/Does anybody know/Who knows/Can anyone tell me where Begüm is?
Ok Ali, you are back. That’s nice.
Nice to see you back Fatma. You were away last week/lesson/Tuesday, weren’t you?
What was the matter? Have you been ill? ...Sorry to hear that. Are you feeling better now?

3. Physical conditions in the classroom
It’s rather /a bit/too/very hot/sunny/bright/stuffy/cold/dark in this room/here, isn’t it?
Isn’t it rather/Don’t you think it’s too ∆ sunny/hot/cold/dark in here?
Shall we/Let’s open the window.
Would/Could/Can/Will you/someone turn (on)/switch/put lights/heater/radiator/ air conditioner on/off?

4. Getting organized
While you are at the board
Please can/would/will you/someone clean the board?
While I'm cleaning the board/ writing this up, can someone/ everyone take out your books/ move the tables back/ pass out these worksheets? 

Adding extra information
Let me give you one more/ an extra example.

Asking students to copy things down
Can you copy (just) the table into your notebooks?
You don't have to copy everything down, just whatever you really think is important
 
Dealing with people who can't see
Can you see the board better when I turn this light off?
Maybe if you sat nearer the front...
Is it better if I use a black pen instead of a red one?
Okay, I'll try to write bigger.

Drawing their attention to things you have written up when they weren't looking
I've written the rules of the game up on the board
Here are some useful phrases you can use while you are playing the game
 
Dealing with other problems
Whoops, (I) dropped my pen!
You're right! I always have problems spelling that word
Can someone go to the staffroom and get me some more pens/ chalk?
 
5. Introducing different stages of a lesson
5.a. Revision
Right! Who can/can anyone remember/tell me what we did/practiced doing/talked about/read about/ wrote about/ learnt/ used last class/time/lesson?
Let’s go over it again/revise it/do it once more, shall we? 

5.b Talking about the lesson
First/Then/Later (on)/In a few minutes/ In half an hour/ Half way through the lesson/near the end of the lesson/At the end of the lesson/ When we’ve finished this/ Now/ Right, now we’re going to/I want you to/perhaps we’ll/if there’s time, we’ll/ if you’ve been good, we’ll practice this/learn something new/make up a story/listen to .../do some ../play a game/ sing a song/have a break for a moment or two. 

5.c Introducing a new stage in the lesson
Ok/Well, everybody/Now/Now then/Right/Alright then/Ok? Alright? Ready? Let’s /would you/We’re going to/I want you to have a break/begin again, please/listen carefully.
It’s time we/you had a break/rest did something different.

7. Maintaining turn taking
It’s their/your/his/her turn/go first/second/third then/now it’s your go/turn and so on.
It’s Remzi first. Then you next.
Whose go/turn, was it? Not yours. It’s hers. 
Come on/Wake up! /Hey! wasn’t it his/her/your go?

8. Interruptions: latecomers
Did you miss the buss/get up late/set out late ∆ or forget the time/were you delayed/was the bus late?
Let’s carry on/Where were we?

9. Praising, Encouraging and Consoling
9.a. Praising
Nice work! /Great stuff (everybody/ team A/ this group/ Maria)
(You did a) good/ great job! / (Very) well done
You (all) did very well
Perfect/ (A) perfect score/ No mistakes! / You didn’t make any mistakes (at all)/ You didn't make a single mistake.
Ten out of ten / 100%
Give me five!
This team was the fastest, this team was the neatest, and this team wrote the most. Well done (everybody)!
(That is/ was) (really/ absolutely) excellent/ fantastic/ fabulous/ great/ superb!
(That's) (so/ very/ really) good!
Not (too) bad (at all)!
That's right! / Exactly! / That’s (exactly) the correct answer!
Give him a big hand! / Give her a round of applause/ I think that is worth a round of applause/ Put your hands together for…
Congratulations!

9.b. Encouragement
Keep going/ Don't give up/ You can do it!
9.c. Consoling/ commiserating/ being positive about negative feedback
That’s a shame/ That’s a pity. Better luck next time
I’m sure you’ll do it/ manage next time
Never mind. 

10. Control and discipline
How many times have you done that today?
Great imagination, Serge, but can you leave that till later?
What’s that noise?
Keep the noise down, please
What’s that in your hand?
I heard that!
Stop it!
Don’t do that!

11. Closing the lesson or a stage:  Setting homework, Announcements, Review, a game or chat
The bell hasn't gone yet. / I don't remember hearing a bell!
There are still two minutes to go. / We still have a couple of minutes left.
Patience!
 
Nearly time to stop
Five minutes to the end of the test. (If anyone has finished early you can leave/ please sit quietly until everyone has finished)
Okay, just one more time and that's it.
Okay, (this is the) last time
Before we go, we just have to...
 
Time to stop
That's all for today
We've run out of time
Is that the bell I hear?

Summarizing and reviewing the class
You've done really well today
 
Feedback on the lesson
Did you have fun today?
What was your favorite part?
 
Talking about the next lesson
We'll do the rest of this chapter next time.
We'll finish this exercise next lesson.
We've run out of time, so we'll continue (this part/ chapter) next lesson/week/Monday.
 
Homework, extra work, preparing for the next lesson, and self-study
For homework please/ I'd like you to/ can you...
This is your homework for tonight.
Don't forget your homework.
Take a worksheet as you leave.
And the homework is... nothing!
 
Final chit chat
What are your plans for the weekend?
The weekend starts here!
So, apart from your homework what are your plans?



TEACHER’S Formulaic Classroom Language (Lesson 1)
Class: _______		Number of pupils: _________      Topic: __________________

	Time
	Stage of the lesson (Pre-While-Post
	WHAT: Teacher’s Formulaic Language 
(Write what has been said)
	PURPOSE: Why it has been used at this stage of the lesson
	Student Response/ Activity

	
	
	
	
	



TEACHER’S Formulaic Classroom Language (Lesson 2)
Class: _______		Number of pupils: _________      Topic: __________________

	Time
	Stage of the lesson
	WHAT: Teacher’s Formulaic Language 
(Write what has been said)
	PURPOSE: Why it has been used at this stage of the lesson
	Student Response/ Activity

	
	
	

	
	





	OBSERVATION TASK 4
TEACHER’S WAIT TIME



Teachers elicit for a range of reasons: to set students thinking in a certain direction, to create a context, to warm a class up, to generate peer interaction, to lead an activity, to attract attention, to increase student talking time, to draw out passive knowledge and to engage students in the learning process. However, the types of prompts used (open-ended, closed-ended, imperative or directed questions) and the time spent for an answer (after a prompt) shape the quality and quantity of student responses. 

What is “wait time”?
Wait time is a silent pause between the teacher’s initiation and learners’ response (Tobin, 1987). The teacher’s initiation could be a question to be answered or a task for the learners to accomplish. Thornbury (1996, p. 282) defines wait time as “…the time teachers allow students to answer questions, before, for example, asking another student, rephrasing the question, or even answering their own question themselves”.

After analyzing hundreds of tape recordings of classroom discourse, Rowe (1986) noticed that the average wait-time is a second or less but when this was increased to three or more seconds a variety of significant improvements in learners’ performance came about:

· The length of the learners’ responses increases.
· The correctness of the learners’ responses increases.
· ‘No answer’ response decreases.
· The numbers learners that volunteer greatly increase.
· Learners’ initiation increases.

Similar findings have emerged from studies of wait-time in other language learning contexts (Nunan, 1998).

	Time
	Stage of the Lesson
	Teacher Prompts
	Wait Time (S)
	Student Responses

	14:39


14:40


14:41




14:43
	Warm-up
	Have you been to a circus before, Selin?

What were some of the animals you saw there? 

Anyone who has been to a circus?

Ok, were there any animals?


What about the circus shows on TV? Anyone who has seen a different kind of animal there?
	/


/


//

/


////
	No, I haven’t but I saw it on TV.


Elephants and Horses


Teacher, I went to the ... Uzbek Circus.
The student names the animals she saw.

Two students talk about the circus shows they have seen and three students volunteer to add more information according to their experience. 



Observe two 40-minute lessons in order to find more about teacher’s wait time after her questions, instructions or comments. Indicate how long (i.e. how much time in seconds) she waits for the students to respond.


TEACHER’S WAIT TIME (Lesson 1)

	Time
	Stage of the Lesson
	Teacher Prompts 
(questions, instructions or comments)
	Wait Time
	Student Responses

	
	
	
	
	


 


TEACHER’S WAIT TIME (Lesson 2)

	Time
	Stage of the Lesson
	Teacher Prompts 
(questions, instructions or comments)
	Wait Time
	Student Responses

	
	
	
	
	


 
1

Answer the following after the observation: 
	1. What type of prompts did the teacher use to elicit answers from the students? 

	




	2. Did the teacher’s wait time change according to the type of question she asked? How? 

	




	3. What comment would you make on teacher’s wait time after each of her prompt? How did the student responses change according to different length of wait time?

	




	4. Was the length of wait time relevant to the aim of the lesson? Why/why not?

	

	5. When you combine your findings in Observation Task 3 with those of Observation Task 4, what do you think about the role of teacher questions and wait time on student responses?

	

	6. What you have learned from this observation: How will this observation and your findings contribute to your future teaching experience?

	





References
Nunan, D. (1998). Language teaching methodology. London: Prentice Hall.
Rowe, M. B. (1986). Wait time: slowing down may be a way of speeding up! Journal of Teacher Education, 37, 43- 50.
Thornbury, S.(1996). Teachers research teacher talk. ELT Journal, 50, 279-289.
Tobin, K. (1987). The role of wait time in higher cognitive level learning. Review of Educational Research, 57, 69-95.




	OBSERVATION TASK 5
DEALING WITH DISRUPTIVE BEHAVIOR




While we are teaching, we may come across problematic student behavior at any time. Although we may have not actually imagined such a crisis would occur, we, as the teachers, should solve or contribute to the solution of the behavior to continue with what we plan to do. The student who is the source of the disruptive behavior may sometimes cause serious breakdowns, annoy the other students physically or verbally and/or challenge the teacher. No matter how challenging the trouble is the teacher should solve the trouble for two reasons: to save the lesson in progress and to prevent similar problems in the upcoming lessons.


	
“I was teaching English to fifth grade primary school students… I was teaching a lesson on the types of animals, including mammals, reptiles, fish, birds, and arachnids. The names of these five animal types were written on the board, and I asked students to give examples for each type of animal for a review. After a couple of examples, one of the students stood up, came to the board, and wrote the name of one of the other students as an example for “reptiles.” The whole class went crazy; they were laughing and praising the boy for doing such a funny thing, while teasing the one whose name was on the board.”

Şallı-Çopur, D. (2008). Using anecdotes in language classes. English Teaching Forum, 46 (1), 34-39. 





	Examples of troublesome student behaviors in the classroom



	1. Having authority challenged
2. Talking out of turn
3. Making statements that seemingly have nothing to do with topic
4. Coming late to class
5. Leaving early without notification
6. Eating in the classroom
7. Doing homework for other classes
8. Playing with mobile phone/tablet etc. 
9. Sleeping during class
10. Shouting at others
11. Swearing
12. Name calling, making racist, sexist, homophobic, etc. remarks about others
13. Talking about students behind their backs

	
14. Dominating discussion
15. Bluntly refusing to participate
16. Coming to class unprepared
17. Missing deadlines
18. Missing class with no notice or legitimate reason etc.
19. Arguing relentlessly over a grade
20. Demanding special treatment because of . . . whatever. . . (Another test date, drop a grade, etc.)
21. Cheating 
22. Fraudulent excuse making
23. Sexual hits & sexual harassment
24. Aggressive and hostile verbal attacks (directed at the teacher and peers)
25. OTHER behaviors that you observe?








The solutions teachers bring to solve a problem also changes from one teacher to the other: They may use body language and gestures to warn the students, show aggressive behavior (such as yelling at the students), deal with the problem silently (such as taking the student out), change the seating arrangement or the activity, postpone solution to deal with after class, or choose to ignore the incident. Those solutions depend not only on teacher’s personality and his/her tolerance but also on the level and age of the students, the school’s discipline policy and the culture.


	Example solutions: 
i. The teacher throws chalk/rubber/pen/pencil/ book to the student(s) who has an unacceptable behavior in class.
ii. The teacher ignores the cell phones, the late comers and/or the missing coursebooks. 
iii. The teacher insults, humiliates and/or swears at the students them.
iv. The teacher sends the student to the principle/ vice-principle/discipline committee and/or calls the parents.
v. The teacher asks another student or a group of students to decide on what to do and/or lets them take action.
vi. The teacher uses physical punishment such as slapping.





Observe your mentor teacher’s way of dealing with disruptive behavior in class using the tool below. Indicate the problematic behavior of the student(s), note down your mentor’s response and then follow the response of the student to teacher’s action. 


DEALING with DISRUPTIVE BEHAVIOR (Lesson 1)
Class: _______		Number of pupils: _________      Topic: __________________

	Time
	Stage of the lesson
(pre- while-post)
	Student’s Activity (and response)
	Teacher’s response 
	Peer’s response 

	
	
	
	
	



DEALING with DISRUPTIVE BEHAVIOR (Lesson 2)
Class: _______		Number of pupils: _________      Topic: __________________

	Time
	Stage of the lesson
	Student’s Activity (and response)
	Teacher’s response 
	Peer’s response 

	
	
	
	
	






	OBSERVATION TASK 6
L1 & L2 USE in the LANGUAGE CLASSROOM



For decades, the use of L1 had been banished from ESL and EFL classes with the preconception that it interferes with L2 instruction and learning. However, since L1 is the common background knowledge of the whole class especially in the EFL contexts, the benefits and disadvantages of using the L1 in the L2 classrooms have later shaped many discussions of foreign language teaching

ELT literature suggests a number of confounding findings on the negative and positive effects of the use of L1. According to Harmer (2007), the use of L1 in L2 classes has the following benefits and disadvantages: 

	· L1 can be used in organizing, self-evaluation and learner training, especially in beginner and elementary grades.
· L1 is useful for students to notice the differences between the native language and the target language.
· L1 can have a positive effect on the group dynamics and allows students to give feedback about the course and the learning experience.
· Translation from L1 to L2 or from L2 to L1 can be used as a revision technique for grammar and vocabulary.
· L1 contributes to the social atmosphere of the classroom with jokes and anecdotes.
	· The teacher cannot control the use of L1, unless she shares the same native language and/or speaks in students’ L1.
· L1 use restricts and reduces the students’ exposure to a source of English. For students, an entire class in English offers additional opportunities to hear the language. The English used for explanations and instructions represent "real" English.
· Teachers may end up overusing L1.
· Students may depend too much on their mother tongue especially in communication activities. 



The benefits and disadvantages of L1 use in class is a double-edged sword and the effect of L1 use may show variations according to the teaching context and the learner profile. The teachers, therefore, should keep in mind the drawbacks of L1 use in language class, while making use of its benefits. 

Teachers can try to limit L1 use through a number of ways: using a system of punishment, or a system of reward, having L1-free periods, using games like “definitions” to get students to talk in the L2 about the L2, teaching them miming and drawing as alternative ways to the use of L1, clearly labeling unacceptable L1, allowing the use of only monolingual reference materials (e.g., dictionaries), carrying out counseling in L1 outside the physical parameters of the classroom, etc.

Observe lessons in order to find more about the L1 use of your mentor teacher to discuss the advantages and disadvantages of using L1. 


L1 & L2 USE in the LANGUAGE CLASSROOM (Lesson 1)
Class: _______		Number of pupils: _________      Topic: __________________

	Time
	Stage of the Lesson
	Type of the Activity

	Use of L1
(Teachers & Students)
	
Advantages and disadvantages?

	
	
	
	













































	




L1 & L2 USE in the LANGUAGE CLASSROOM (Lesson 2)

Class: _______		Number of pupils: _________      Topic: __________________

	Time
	Stage of the Lesson
	Type of the Activity

	Use of L1
(Teachers & Students)
	
Advantages and disadvantages?

	
	
	
	
	




	ANECDOTAL REPORTS




An anecdotal report describes a critical or unusual incident that occurs in the classroom which may be related to an event of larger consequence. It takes the form of a written paragraph that describes how, what, when and to whom the critical incident happened. 

Because of the special significance of separating fact from interpretation, anecdotal reports are divided into two distinct parts: (a) facts, (b) an interpretation of the facts. 


E.g., 
	Fact: 			Berk began reading and the teacher asked him to read louder, 				saying, “speak up or you will never be good at public speaking”. …

Interpretation: 		The teacher’s comment to Berk in front of the class may have 				reduced his confidence and discouraged others from 					volunteering. …





Use the format provided below to record a minimum of two critical, striking or unusual incidents that took place in the classroom while you were an observer.


	[image: ]
                   ANECDOTAL REPORT 1


	Date:
	


	Time:
	


	Observed School:
	


	Class: 
	


	Mentor’s name:
	


	Students involved:
	


	Main Event: Describe what happened stating “facts”.

	










	Comments & Interpretation: What emotions did you feel? How did you cope with these emotions?

	








	What would have you done if you were the teacher?
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                   ANECDOTAL REPORT 2


	Date:
	


	Time:
	


	Observed School:
	


	Class: 
	


	Mentor’s name:
	


	Students involved:
	


	Main Event: Describe what happened stating “facts”.

	










	Comments & Interpretation: What emotions did you feel? How did you cope with these emotions?

	








	What would have you done if you were the teacher?

	













	TEACHING TASK 1




Consult with your mentor teacher to prepare and execute a 40-minute lesson in class. 
You should let them know that you want their feedback. Your mentor teacher and the course instructor will observe your lesson and evaluate your teaching.

Before the activity, prepare your lesson plan you will teach in class including your objectives, the procedure, the skills emphasized and the interaction patterns. 

After the lesson, talk to your mentor teacher (individually) and your course instructor (individually) about your teaching and note their comments. Complete the Post-teaching Self-Evaluation Form 1. 




	POST-TEACHING SELF EVALUATION FORM FOR TEACHING TASK 1



Please answer the following questions after you complete Teaching Task 1


	What were the strong aspects of your 40-minute teaching? What are the points that you are happy with in your teaching experience? What emotions did you feel? How did you cope with these emotions?

	

	What are the teaching skills you feel you need to work on? What were the specific problems you encountered (if any) during your teaching? What emotions did you feel? How did you cope with these emotions?

	

	If you had a chance to re-do Teaching Task 2, what are the things you would change? What were the aspects of the activity or your teaching that could be/need to be re-designed if you had a second chance? 

	

	What are some of the issues mentioned in your mentor teacher’s feedback? How do you respond to these comments?

	





	TEACHING TASK 2




Consult with your mentor teacher to prepare and execute a 40-minute lesson in class. 
You should let them know that you want their feedback. Your mentor teacher and the course instructor will observe your lesson and evaluate your teaching.

Before the activity, prepare your lesson plan you will teach in class including your objectives, the procedure, the skills emphasized and the interaction patterns. 

After the lesson, talk to your mentor teacher (individually) and your course instructor (individually) about your teaching and note their comments. Complete the Post-teaching Self-Evaluation Form 2. 




	POST-TEACHING SELF EVALUATION FORM FOR TEACHING TASK 2



Please answer the following questions after you complete Teaching Task 2


	What were the strong aspects of your 40-minute teaching? What are the points that you are happy with in your teaching experience? What emotions did you feel? How did you cope with these emotions?

	

	What are the teaching skills you feel you need to work on? What were the specific problems you encountered (if any) during your teaching? What emotions did you feel? How did you cope with these emotions?

	

	If you had a chance to re-do Teaching Task 3, what are the things you would change? What were the aspects of the activity or your teaching that could be/need to be re-designed if you had a second chance? 

	

	What are some of the issues mentioned in your mentor teacher’s feedback? How do you respond to these comments?

	





	REFLECTIVE EMOTION DIARIES



Reflective Emotion Diary Guidelines

What is a reflective emotion diary and why are we asking you to keep it?

Teaching and learning-to-teach is an emotional experience as much as it is a professional endeavor. In your journey of becoming an English language teacher, you are very likely to experience a wide range of emotions, positive and negative, in your interactions with your mentor teacher, your students, school admins, and us, as well. Recent research on language teacher education also stresses the emotional aspect of learning-to-teach. We know that emotions are central to teacher learning and growth and we would like to provide this diary assignment as a space for you to take a closer look at your emotions and feelings during your practice teaching and analyze your experience using some guiding questions. 

What are the diary requirements?

We would like you to complete 2 diary entries throughout the semester. We will neither judge or evaluate you based on the content of your diary entries nor share it with anyone else without your permission. Once you submit your diary entry, you can expect us to ask some questions about your experience and engage in a dialog to guide you through your experiences. We see this assignment as a space for mutual reflection, dialog, learning, and growth. We would like to see your active engagement with our follow-up questions and respond to them in a timely manner to get a full completion score.

When should I write an entry for my diary? How do I know it is worth writing it here?
There is no right or wrong time or right or wrong feelings to write about for this diary assignment. We would like you to write an entry for this diary when you feel like you don’t want to keep what happened to yourself and you feel the need to share this with someone else. Your emotional experience may take place in your weekly class observations, before or after your teaching, in any interaction with your students, mentor teacher, your peers, or us in our weekly meetings. You may choose to write about the experience right after it has happened, or a few days later - it is up to you. You are more likely to remember the details and evaluate your emotional reaction if you write about it sooner, rather than later.

We know from previous research on language teacher cognition that events/observations that create tensions and negative emotions are more likely to stick with teachers and lead to more growth when reflected upon, so you might find yourself here more often when you feel some sort of tension between your beliefs, attitudes, values, and identity versus what happened. However, positive feelings are as much welcome here in this space.






Guiding questions for deeper reflections

Below are some guiding questions that we highly recommend you spend some time thinking about, following the order below. After responding to these questions, create your entry as a paragraph (500-750 words). 

1. Tell us a little about the event/observation that brings you here. What happened, when, where, how?
2. How did you feel when that happened?
3. Why do you think you felt this way?
4. Were you expected to feel this way about this event/observation? In other words, would your emotional reaction to this event/observation be considered “normal” or “appropriate” if you shared it with your mentor teacher or other related people based on what you know so far about this school culture? Why? Please explain.
5. What might be behind your emotional reaction? How can you make peace with this reaction? 
6. After reflecting on your emotional reaction, what do you think you can do to address this situation?
7. Is there anything that needs to change or be sustained in this situation for a better learning and teaching environment and for your emotional well-being?
8. What can you do, as a student-teacher within your limited power, to be a part of this change/improvement if you think anything needs to change or improve?
9. What can we do as a practicum class to be a part of this change/improvement?
10. Have you shared this event/observation with anyone else (other than here, in your journal)? Why or why not?
11. Looking back at your emotional experience after analyzing it through the questions above, how are you feeling now? 




	REFLECTIVE EMOTION DIARY 1



Name: 
	









	REFLECTIVE EMOTION DIARY 2



Name: 
	









OTHER NOTES and OBSERVATIONS:






 


OTHER NOTES and OBSERVATIONS:
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